13% pecnoHIEeHTIB) HE IIKaBUTbCS BUBUCHHSIM PYMEHCBHKOI Ta ypyMCBKOI, ajleé Ha IIEBHOMY piBHI
BOJIOJIIIOTH HOBOTPEIHKOIO.

brnusbsko 4% pecnoHIEHTIB HE BOJIOIE KOJHOIO 13 TPHOX 3a3HAUYCHUX B OMUTYBaHHI MOB 1 HE
MPOSBIISE IHTEPECY /10 TX BUBUEHHS; OJIN3bKO 6%, HaBMAKU, XOTLIM OU BUBYMTH BC1 Tpu MOBHU. Perita
ONMMUTYBAaHUX LIKABIATHCS BUBYCHHSM IMPUHANMHI OAHIET 3 MOB HAJa30BCHKUX TpeKiB. Takoxk He
MOJKE HE TIIIUTH TOH (PaKT, 110 ACSKi PECIIOHICHTH BiIMi4aIy BOJOIIHHS B Till 4M iHIIIH Mipi oOoMa
MOBaMU — PYMENCHKOIO Ta YPYMCBKOIO.

OTxe, IEpBUHHE OMUTYBAHHS Ja€ MiJCTaBU CTBEPIKYBATH, IO iHTEpeC IO BHUBYEHHS MOB
HAJa30BCbKUX IPEKiB ICHYE, 1 HE3BA)XKAI0UX Ha BiiiHY, IeBHA poOoTa 3 1X 30epeKeHHs 1 MOIUPEHHS —
30KpeMa pyMeiHChbKO1 MOBU — BE/IETHCS: B CBOEMY TellerpaM-KaHali MOBHUHM akTHBICT Mukona Ax0ar
BUKJIA/Ia€ CAMOBYMTENb PyMEHCHKOT MOBH JUIS BCiX, KOro 11e HikaBuTh. FOmist JIabenpka iHinitoBana
MIPOEKT, CIIPSIMOBAHUM Ha JOKYMEHTYBaHHS Ta 30€peXeHHS B €JIEKTPOHHOMY PEro3uTapii TEKCTiB
PYMENUCHKMX HapOAHUX MICEHb, SIKI OyAyTh MICTUTH TOBHMH OIHUC, 3alHC B PI3HUX TpediyHUX
cucTeMax Ta INepeksiaf Ha Tpu MOBU. Po3poOHMK mporpamHoro 3abesneueHHs Mukosna Makmak
po3pobuB yaT-00T, CTBOPEHMIA Ha 6a3i ICHYIOUMX CIOBHHUKIB PyMEHCHKOI Ta ypyMCbKOi MOBHU. YaT-
0ot ¢pyukiionye Ha mnatropmi Telegram Ta 103BOJISIE JTCTKHI MONIYK MIEPEKIIATy OKPEMUX CIIIB.

[ToniOHi omnuTyBaHHS OyIyTh NpPOAOBKYBaTHCS, Hapa3l Mae OyTH po3poOieHMil OlIbII
JICTaJbHUNA ONMUTYBAJIBHUK 1 HAaIIPAllbOBaHA METO/IMKA OMUTYBAHHS 3a JONOMOIOI0 couMepexk. Taxi
ONMUTYBAHHS MOXYThb OyTHM BUKOPUCTAaHI JJIs MOIIYKY HAWONTUMAIBHINIMX IIISAXiB BHUPIIICHHS
MOBHOTO IMHUTAHHS B CCPEAOBHIII HAJa30BCHKUX I'PEKIB, a TAKOXK CTAaHYTh B MPUTOJI MPU PO3poOIIi
OCBITHIX Ta KyJbTYPHHX IPOEKTIB 3 OOKY aKaJleMi4HO1 CIIITBHOTH.
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INCORPORATING CULTURAL ASPECTS IN EFL TEACHING

In recent years there has been a growing interest in the issues regarding cultural dimension in
foreign language teaching, English in particular, that due to its worldwide reach and increased
recognition proves to be a global language and dominant lingua franca for international
communication both in general and specific contexts. Regarding this, scholars and researchers as well
as experts in the field put forward their reflections, views and proposals on matters relating to culture-
centered approach in teaching English as a foreign language (EFL). Some of them appear to be deeply
controversial rather than arguable, thus provoking debates and discussions on the key issues that are
of current relevance to professionals engaged in transnational education (C. Chapelle, D. Debra,
H. Haster, S. Kaycheng, S. Nieto, etc.).
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Among those that cover the problems in question were, in particular, the ones considering the
statement whether EFL teachers should teach students the language, but not form their cultural
competence and awareness. The issues above often spark heated debates on the thematic forums and
conferences, which due to a growing increase of IT makes it possible to provide teaching and learning
beyond the classroom and further discuss approaches, methods and techniques applied in more
inclusive, accessible and less time-consuming format (Online conference “Language as a Means of
Intercultural Communication” held on 11-12 May, 2023 with thematic panels “Language as a Scope
of the Present”, “Interpreting Culture in Translation”, “Online/Offline Communication in Time and
Space”and “Evolution of Foreign Language Teaching Methods”; the webinar “The Task-Based
Learning Approach: what, when and how” held and organized by Cambridge Centre for Teaching
and Learning on 12 October 2022; the Transform4Europe webinar “Do you hear what 1 hear?
Avoiding the pitfalls of intercultural communication” held on 30 May, 2022).

In this paper we share commentaries and ideas that we consider to be the most pressing ones
during the plenary meetings and the follow-up workshops. Drawing from the discussion regarding
the appropriateness of incorporating intercultural awareness in our teaching process, a major part of
the participants aimed to highlight the variations in discourse expectations among different cultures.
The debate also delved into the correlation (or absence of it) between enhancing trainees’
communication skills as well as motivating them to navigate the intercultural communication.
Apparently, the discussions promote intellectual curiosity about the above-mentioned problems. The
speakers’ unanimous opinion was vividly reflected in their claim that one cannot teach language
without teaching the culture and that the concept of culture in the language classroom held diverse
meanings for different individuals. Yet, they support the notion that traditional language teaching has
often concentrated solely on mastering the language code, offering limited opportunities for
developing such understanding. Furthermore, they put forward the ideas of viewing the process of
EFL teaching in the broader aspect of language education which plays a crucial role in fostering
intercultural understanding. The reflections on this were also articulated during panel discussions
regarding the proofs that cultural approach employs authentic materials, cultivates intercultural
communication skills, and thus, promotes critical thinking. The methodology used strives to build
cultural competence, preparing the trainees as global citizens capable of navigating a diverse world.
By exploring various English-speaking cultures and questioning stereotypes, it goes beyond linguistic
proficiency, thus fostering a holistic perspective on language and its societal intricacies.

In this regard, we consider homestay immersion in the English-speaking countries, i.e., the
United Kingdom and the USA essential and more advantageous to achieve this target as well as
facilitate the rapid progression of trainees’ language proficiency. The natural way of learning and
improving their language skills via the programme in question comes to be provided when they share
the everyday life of the hosting family practicing the language through communication and various
activities (learning as a fun) supported by a “Closer Supervision” option. That could include, for
instance, their engagement in cooking sessions (learning typical dishes, sharing in the gastronomic
culture, and savoring trainees’ creations with the host family), exploring filmography to improve
comprehension, accent understanding, and cultural insights with the host’s supervision, engrossing
into animated discussions with community’s ‘Constructive Conversation & Debates’, covering
political, historical, social and more other issues, experiencing walking or shopping tours to discover
landmarks and local stories as well as featuring diverse shopping habits and country’s consumer
behaviour, or embracing various board games for language learning and socialization. All these
activities prove to provide a unique blend of language practice and cultural immersion. IN this light,
Chapelle and Debra (Chapelle: 2016, Debra: 2018) accentuate on the necessity for EFL teachers to
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consider a number of issues including the curriculum, methodology and the materials used in the
context of what learning objectives they set for the course: either to enhance trainees’ cultural
awareness or to teach cultural information.

The challenge is to decide on what and how to assist in advancing students’ global citizenship
via using English as their foreign language. Furthermore, among Guiding Principles for Creating
Safe, Inclusive, Supportive, and Fair School Climates (USA, 2023) “fostering a sense of belonging
through a positive, safe, welcoming, and inclusive school environment <...> where each student is
welcomed by creating authentic peer and educator engagement with respect for cultures represented
within school communities” occupy a prominent place (Guiding Principles for Creating Safe,
Inclusive, Supportive, and Fair School Climates, 2023:9). Accordingly, social and cultural contexts
form peculiar attitudes and values (personal, social, societal and human) that appear to be frequently
used in a variety of approaches and terms. In his regard, Haste considers it essential to clarify the
abovementioned concepts for developing “a common language and shared understanding” (Haste,
2018:1) and provide some clear definitions for the terms that according to him, include “affective
outcomes”, “aptitudes”, “attributes”, “beliefs”, “dispositions”, “ethics”, “morality”, “mindset”,
“social and emotional skills”, “soft skills” and “virtues” or “character qualities” (Haste, 2018:1). In
practice these concepts are recognized in terms of cognition that include rules of addressing and
greeting that come out in other languages due to the cultural differences, entailing dissimilar
language expressions (idioms, proverbs and sayings, cultural, historic and ethnic realia etc.), writing
essays of various types as well as understanding etiquette and social norms etc. Still, we can find
many other different language aspects closely intertwined with culture.

Thus, there has been still plenty to talk from the theoretical ground to its practical
implementation. To adequately cultivate this in language education, we find it indispensable to move
beyond isolated fragments of theory regarding the target language culture by prioritizing the forming
of cultural awareness and the ability to accumulate trainees ‘cultural knowledge to facilitate and
encourage effective barrierless communication.
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